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Abstract 
 perceptions about school climate and parental behaviors, attempting to uncover 
differences between Romanian children left behind by migrant parents and Romanian migrant children schooled in different 
educational systems. The sample included 316 Romanian high-school students: 144 students left behind by migrant parents, and 
adapted and self-administered, which show acceptable internal consistency. Results indicate significant variations among the 
groups of participants in terms of perceptions of school climate and parental behaviors. Findings are discussed against available 
literature. 
12 Published by Elsevier Ltd. 
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1. Introduction 
School climate and family support are presented throughout the literature as important factors in explaining 
differences in school achievement. Thus, studies suggest that psychosocial dimensions of school and 
-esteem, attitudes towards 
school, schooling and school-subjects(Goh& Fraser, 2000; Kim & Kim, 1996). Wang & Holcombe (2010) analyzed 
results of a short-term longitudinal study conducted on middle school students, and concluded that 
perceptions of dimensions associated with school environment influenced school engagement, and ultimately, their 
academic achievement. Similarly, in a large observational field study, Pianta et al. (2008) showed that observed 
classroom experiences significantly correlate with math and reading performances among elementary school pupils. 
Math and reading achievement were also in the center of a regression study reported by Sherblom et al. (2006), 
-being in the school are related to proficiency levels in both 
fields, while classroom community, concern for others, and respect for teachers predicted only reading 
performances. Special attention has been also attracted into the study of school and classroom variables among 
classroom vary w
determines a certain disconnection from family-shared values and beliefs. Stewart (2007) posited that along with 
 
* Nicoleta Laura Popa. Tel.: +40-232-201294 
E-mail address: npopa@psih.uaic.ro 
Available online at www.sciencedirect.com
© 2012 Published by lsevier Ltd. Selection and/or peer review under responsibility of Prof. Dr. Hüseyin Uzunboylu
Open access under CC BY-NC-ND license.
Open access under CC BY-NC-ND license.
1369 Nicoleta Laura Popa /  Procedia - Social and Behavioral Sciences  47 ( 2012 )  1368 – 1373 
individual-level indicators, school climate (especially perceived school cohesion) is a significant predictor of 
educational attainment among African American students. 
Parental behaviors were consistently reported as important factors of children psychosocial adjustment (Schoon& 
Parsons, 2002).Quality parental support and involvement determine improvements in academic performances and 
attitudes towards school even among adolescents (Feinstein & Symons, 1999
practices (e.g. parental control) are negatively related to academic success and competence (Lakshmi &Arora, 
2006). In contrast, discipline strategies applied by parents, as well as autonomy-granting predict high self-esteem 
avior in migrant 
(Chiu et al., 1992; Mau, 1997), although the relation between parental rearing practices and academic success is 
reported as inconsistent.  
Educational studies about effects of Romanian migration on students and their relations with school and family 
are scarce, and generally focus on the situation of children left behind in the home-country by migrant parents. The 
emerging profile of this group includes both positive and negative effects of parental migration: although students 
left behind value their education as a chance for good professional and social adjustment later in life, they tend to be 
low achievers, and eventually drop-out school (Toth et al., 2007). In addition, these children are exposed to higher 
anxiety and depression, and weaker social bounds (Robila, 2011). Romanian migrant students schooled in different 
educational systems may experience identity problems due to cultural differences and poor language proficiency 
(Eirini, 2001), and are characterized in some research reports as less autonomous and rarely open to group work and 
social participation (Ion, 2011).  
2. The purpose of the study and research hypotheses 
The c
practices among Romanian children affected by parental or family migration, either children left behind by migrant 
parents or migrant children schooled in different educational systems, within a larger framework which also 
considered other variables when explaining variations (such as gender and family residence). The following research 
hypotheses were addressed: 




The sample included 316 Romanian high school students affected by parental or family migration: 144 students 
left behind in the home country by migrant parents and 172 migrant adolescents schooled in Italy and Spain (the 
main countries of destination for Romanian migrants). Participants are aged between 15 and 18 years (M= 16.62; 
SD  
 
Table 1. Structure of the sample: family migration status, gender, family residence 
 
Gender Family residence 
Family migration status 
Total 
Children left behind Migrant children 
Girls Urban 37 31 68 
 Rural 35 41 76 
Boys Urban 29 38 67 
 Rural 43 62 109 
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Students left behind by their migrant parents attend high-schools from two North-Eastern counties, and 
Romanian migrant students are enrolled in mainstream Italian and Spanish schools. They have been contacted 
through the Institute for Romanian Language and attend elective classes of Romanian language, culture and 
civilization supported by the Romanian Ministry of Education, Research, Youth and Sports. 
3.2. Instruments 
What is 
happening in this class? (WIHIC; Fraser et al., 1996), which consists in eight subscales: student cohesiveness, 
teacher support, involvement, autonomy, investigation, task orientation, cooperation and equity. Each scale includes 
ten Lickert- never to 5= always). A separate score 
is computed for each subscale by summing results for individual items. Internal consistency of the version employed 
in the present study is satisfactory: reliability coefficients ( ) for subscales range between .83 and 
.93.  
perceptions about parental behaviors were investigated with an adapted version of Parent 
Perception Inventory (PPI; Hazzard et al., 1983). The instrumentincludes eighteen items, and the child is expected 
to report on positive and negative parental behaviors. Positive parenting behaviors are described through items 
referring to positive reinforcement, comfort, talk time, involvement in decision-making, time together, positive 
evaluation, allowing independence, assistance, and nonverbal affection, while negative behaviors are privilege 
removal, criticism, command, physical punishment, yelling, threatening, time-out, nagging, and ignoring. Items are 
structured in two corresponding subscales. Answers describe the frequency of each parental behavior on a 5-point 
scale (1= never to 5= always
Reliability coefficients have high values for both subscales: .79 for the subscale of positive parental behaviors, and 
.71 for subscale of negative parental behaviors.   
3.3. Procedure 
Instruments were self-administered in collective sessions, and similar same data collection procedures were 
applied for Romanian students schooled in Italy or Spain. The contact with Romanian migrant students has been 
facilitated by the Institute for Romanian Language and teachers involved in the previously mentioned program. 
4. Results 
A three-way ANOVA design was used for studying interaction effects of family migration status, gender and 
family residence on perceptions about student cohesiveness, teacher support, involvement, autonomy, investigation, 
parental behaviors. Effect size (eta squared  d) is reported for significant results.  
Although results showed a significant interaction effect of the independent variables on perceptions about student 
cohesiveness, F(1;308)= 7.37, p< .01, the value of eta squared was just = .08; the interaction of family migration 
status, gender and family residence accounted for only 8% of the overall variance. Family residence was the only 
variable showing a main effect on perceptions about student cohesiveness, F(1;308)= 11.25, p< .01. This main effect 
of family residence was further investigated through t test for independent samples, and results proved a robust 
influence t(314)= 3.72, p< .01, d= .43: regardless their family migration status and gender, students residing in urban 
areas reported higher scores for student cohesiveness in the classroom (for students from urban areas M= 38.58, SD= 
6.05, and for students from rural areas M= 33.55, SD= 7.81). 
ut teacher support 
resulted in a non-significant result F(1,308)= 1.31, p= .25, as in the case of all main effects.The interaction of family 
migration status by gender and family residence was significant in the analysis of perceived involvement in school 
tasks, F(1,308)= 5.85, p< .05, = .11. Family residence produces a significant main effect on the perceptions about 
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involvement in solving school tasks, F(1;308)= 22.60, p=.00, as well as the interaction of family migration status by 
family residence, F(1;308)= 5.46, p< .05, = .09. Results of t test sustain these findings: mean scores for 
perceptions about involvement among students from urban areas are significantly higher than those computed for 
students from rural areas, t(314)= 5.06, p= .00, d= .56. 
The same type of analysis conducted for perceived autonomy in approaching school tasks showed a non-
significant interaction effect, F(1,308)= 3.01, p= .08, but revealed significant main effects of gender, F(1,308)= 
5.59, p< .05 and family residence, F(1,308)= 31.64, p= .00, and significant interaction effects of family migration 
status by gender, F(1,308)= 4.15, p< .05, = .03, respectively family migration status by family residence, 
F(1,308)= 5.11, p< .05, = .11. Ttests support the significant influence of gender, t(314)= 3.49, p< .05, d= .17, and 
family residence, t(314)= 5.72, p= .00, d= .64. Girls and students from rural areas perceive themselves as less 
autonomous in approaching school tasks. 
Although interaction effect of all independent variables on perceived investigation skills as developed in the 
classroom is non-significant, F(1,308)= .60, p= .43, the analysis indicate some significant two-way interaction and 
main effects. Thus, family migration by genderhas a significant effect on perceived investigation skills, F(1,308)= 
10.58, p< .01, = 0.04; family migration by family residence, F(1,308)= 10.69, p< .01, = .08; gender by family 
residence, F(1,308)= 4.04, p< .04, = .05; family residence, F(1,308)= 13.8, p= .00. The main effect of family 
residence is rather robust t(314)= 3.75, p= .00, d= .42. 
Analysis of the interaction effect of the three independent variables on perceived task orientation produced non-
significant results F(1,308)= 1.10, p= .29, but indicated main effects of gender F(1,308)= 4.08, p< .05, and family 
residence, F(1,308)= 9.84, p< .01. The main effects are rather robust: for gender t(314)= 2.12, p< .05, d= .23, and 
for family residence t(314)= 3.32, p= .00, d= .37.The interaction effect of family migration status, gender and family 
residence on perceived cooperation in school settings is significant F(1,308)= 8.15, p< .01. Using  as a measure 
for effect size, the interaction between the three variables accounted for 12% of the total variability in the perceived 
cooperation score. The interaction effect of family migration and gender on perceived cooperation is also 
significant, F(1,308)= 8.61, p< .01, = .03, as well as the main effect of family residence, F(1,308)= 18.34, p= .00. 
Family residences proves to be an important factor in determining variations of perceived cooperation, t(313.56)= 
4.40, p< .01, d= .49. Students from urban areas express more positive views on cooperation with peers (M= 34.57; 
SD= 6.77) than students from rural areas (M= 30.55; SD= 8.54). 
Perceived equity is significantly influenced by family migration status, gender and family residence, F(1,308)= 
6.82, p< .01, = .07, and a main effect of family residence was also depicted F(1,308)= 7.04, p< .01. Students from 
urban areas perceive school equity as higher (M= 36.91; SD= 8.13) than students from rural area (M= 33.77; SD= 
10.70), t(313.88)= 2.84, p< .01, d= .33.Although the interaction of family migration status, gender and family 
residence has a non- positive parental behaviors, F(1,308)= 1.40, p= 
.23, family migration significantly influences this variable, F(1,308)= 6.45, p< .05. Further investigation of this 
findings indicate that Romanian migrant children schooled abroad (M= 33.67; SD= 5.60) express less critical views 
on their parents  positive rearing practices than Romanian children left behind (M= 31.77; SD= 7.32), t(264.54)= 
2.55, p< .05, d
about negative parental behaviors have been found.  
5. Discussion and conclusions 
The research reported in this paper focused on perceptions of school climate dimensions and parental behaviors 
among Romanian high-school students left behind by migrant parents and migrant students schooled abroad, and 
additionally took into consideration gender and family residence. The findings partially confirm the two research 
hypotheses: the interaction effect of family migration, gender and family residence is significant for perceptions of 
student cohesiveness, involvement in school tasks, cooperation in the classroom and equity. Family residence and 
gender resulted in most relevant main effects: it differentiates students from urban and rural areas in terms of 
perceived student cohesiveness, involvement, autonomy, task orientation, cooperation and equity. Detailed 
investigation is needed for studying background explanations for these effects. Gender has a significant impact on 
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perceived autonomy, and task orientation. Family migration has a significant effect on positive parental behaviors: 
children left behind express more critical views than migrant students.  
Overall, results are consistent with previous findings (Stewart, 2007; Schneider & Duran, 2010; Mau, 1997; Chiu 
et al., 1992), but cautious interpretation is required, especially due to modest to small effect sizes. Future studies 
should include larger samples and more complex designs, for producing more accurate findings. However, based on 
these outcomes we may suggest the encouragement of appropriate remote parenthood practices among Romanian 
circular migrant parents, and more efforts in ensuring inclusive school environments for children schooled abroad. 
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